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Abstract

Video is one of the most appreciated language teaching materials and well-liked by both
teachers and learners. It brings variety and flexibility to the language classroom, gives a wide
range of communicative situations, makes meaning clearer by providing visual clues
(environment, dress, posture, gesture, facial expression, etc.) and communicates with viewers
on an emotional as well as a cognitive level. Authentic video motivates learning interest and
enthusiasm, improves students’ language skills, and enhances comprehension and discussion.
This paper discusses benefits, drawbacks, criteria for video selection and strategies to work
with video. The authors give examples of exercises that can be used at foreign language
classes.
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Introduction

The modern global market is looking for people with flexible intellectual skills, critical
thinking, creativity, communication skills, lifelong curiosity and commitment. Nowadays,
foreign language knowledge has become an essential component of a successful career
prospect. To assure competitiveness of its alumni, universities introduce innovative teaching
methods and techniques, information and communication technologies [1-10]. In this paper,
we consider the use of authentic video in foreign language teaching.

Background literature

Application of authentic video in foreign language teaching provides a real familiarity
with communication under particular conditions showing target language peculiarities
including para- and extralinguistic means, emotion connotation and natural speech tempo. In
addition, speech in an authentic environment improves language skills, and teaches another
culture-specific concepts, body language, gestures, etc. Researchers note that watching video
helps:

e motivate learning [11];

e promote a collaborative and more meaningful learning environment [12-14];

e create a communicative foreign language learning environment [15];

e gain new information in the target language and resolve problems related to the topic
under study [16];

e improve pronunciation [17];

e foster communicative competence [18];

¢ reinforce grammar and extend vocabulary [19-20];

¢ enhance reading comprehension [21].
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Moreover, the use of video in the classroom promotes individualization of learning and
develops two types of motivation: self-motivation when the film is interesting in itself and
motivation which is achieved by the fact that the student will be shown that he can understand
the language under study. Furthermore, it brings satisfaction, gives confidence in their
strength and desire to make further improvements.

Findings and Discussion

D. Gardner and L. Miller define authentic materials as materials intended for some other
use except language learning [22]. Authentic materials in foreign language teaching ensure a
number of benefits. They activate students’ background knowledge of the world, give
examples of real life communication in real situations and circumstances, show cultures
different from one’s own leading to tolerance of diverse lifestyles and customs, contribute
language acquisition and help focus on the language skills students truly need [23-24].

Unlike an audio or printed text which can certainly be highly informative and
educational [10, 25], video combines various speech aspects: content, visual information
about places and events, appearance and non-verbal behavior of the participants in a given
situation, often specified by age, gender and psychological characteristics of the speaking
individuals [26]. Visual range allows better understanding and fixation of both factual
information and purely linguistic features of speech in a particular context.

In addition, the use of video promotes the development of students’ psychic activity,
attention and memory. While viewing, there is an atmosphere of joint cognitive activity in the
classroom. In these circumstances, even an inattentive pupil becomes attentive to understand
the content of the video. So involuntary attention switches to voluntary and auditory, visual
and motor perception positively affect the strength of memorizing cross-cultural and language
material.

However, despite numerous advantages, authentic video materials may contain
unfamiliar vocabulary items, complex language structures and may be too culturally biased.
Thus, careful selection should be made according to the aims and objectives of the course.
Selecting authentic video materials, the following criteria should be taken into account. They
should:

e contain new and interesting information for students;

e demonstrate natural situations, characters and circumstances;

e contain contemporary language and meet the requirements and norms of the literary
language of those areas which students often have to face (though, in many cases, the choice
is determined by the objective of the lesson);

e have natural pauses between sentences;

e comply with students’ age peculiarities, interests and their speech experience in
native and foreign languages;

e the text should not be overloaded with new words, expressions and gestures of
strangers;

¢ slang and colloquial expressions should be short enough and not too difficult for
understanding;

e evoke emotional response.

Video becomes an effective means of language teaching when viewing is active.
Traditionally tasks, to work with video, are divided into three stages:

1) before viewing (removal of language difficulties, determined by the communicative
goal of viewing):

o read the video title, try to guess what can it be about;
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e read the video title, say what can its topic be? Say what you know/would like to
know on this topic;

e read the list of words and try to determine the topic of the video; add other words
connected with this topic;

e read the sentences and try to fill in the gaps with the maximum possible variants of
nouns (verbs, adjectives, etc.);

e read the sentences and find the words that mean ...;

¢ read the sentences and find the tense which mean ...;

e read the sentences and write out verbs with preposition that mean motion (action
period, time of action, etc.).

2) while viewing (students make notes and do tasks depending on the communicative
task):

e video is played with sound and image, but at times the video is stopped and students
try to guess what the characters say or do next;

e students watch video fragments and place the plan items in accordance with the
logic of the fragment;

e video is stopped at key moments and students are asked to suggest what are the real
thoughts of the speaker;

e working in groups, students write words that they associate with each of the
characters and explain why, in their opinion, these words fit the character;

e name/enumerate the questions which are discussed in the video;

e watch the video and say which fragment is the most interesting for you and why?

e students watch part of the video. Then the video is shown without sound and
students try to dub the video imitating tone, facial expressions and gestures of their
characters;

o divide the class into groups. One group faces and watches the video with the sound
turned off and retells the events to the group who was with their back to it. Then students
switch places. Later the video is watched with the sound and students discuss the events
together.

3) after viewing (oral and written tasks based on the video content):

e name the title that can be given to the video and explain why?;

e comment the following statements taken from the video;

¢ arrange the following questions in a sequence that corresponds to the video. Answer
these questions;

e write questions to the video. Exchange the questions and answer them;
using the video contents tell about ...;
retell the jokes that you remember from the video;
belie the opinion about ...;
role-play the video situation about ...;

e compose the inner monologue/dialogue of the character/(s) based on their reactions,
facial expressions, gestures, etc.;

o retell the video. Predict the categories of what could happen. Add information from
books (newspapers, the Internet, your experience, etc.) to these categories;

e discuss the problem and ways of its solution using the video contents;

e discuss the video, relate the seen with real situations in your live, in your country
and analyze the similarities and differences in culture;

e prepare a presentation about the main character(s) adding new information from
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newspapers/books/the Internet, etc.;

o role-play/write an alternative ending of the video;

e write a letter to the main character and give your recommendations;

e write the description about .... referred in the video.

Authentic video materials (taken from films, sitcoms, documentaries, cartoons, TV
commercials, etc.) contribute cross-cultural awareness and understanding of other cultures,
encourage students to see things from different perspectives, enlarge students’ knowledge of
the target language, improve listening skills, motivate communication and discussion, and
serve as a basis for the development of writing skills (compositions, essays, reviews, etc).
Video can be used at different stages of the lesson and with students of different age and
educational levels. Of course, the most effective use of video is at an advanced stage, when
students already have a certain amount of knowledge (vocabulary, grammar) and formed
skills of independent work.

Conclusion

Thus, authentic video materials broaden horizons, simulate immersion in natural speech,
further foreign language teaching, cultural awareness and another mentality in line with
accepted and relied-upon speech standards. Another advantage is the strength of the movie
experience and emotional impact on students, which affects the increase of motivation to the
subject. It is necessary to strive to ensure that students receive the satisfaction of the viewing
through the understanding of language and not only through an interesting and entertaining
story line and connect the video topics to the curriculum and students’ interests outside the
class making the development of language skills more relevant.
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