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Banwwun U. C., Kpacnoea T. H.
BOCHPUSITUE OHJIAVH KYPCOB CTYAEHTAMUA

TeXHOIOTHN TOCTOSIHHO SBOJIOIMOHUPYIOT B OoJiee COBEPIICHHBIC (POPMBI, MPENOCTABISASA MPETONABATENISIM HOBBIC
BO3MOXKHOCTH TI0 TIEPEHOCY OOy4YCHHS B BHPTYyallbHOE MPOCTpaHCTBO. HoBhie 0oOpa3zoBareibHBIC TCHICHIUH, OCHOBAaHHBIC HA
MIPUMEHEHUH COBPEMEHHBIX TEXHOJIOTHH, aCCONMUPYIOTCS CETONHS B IEPBYIO OUYEpeb CO CMEIIAHHBIM OOYydeHHEM, KOrna
TpaJUIMOHHBIC (POPMBI O0YYIEHHUS COUYETAIOTCS ¢ padoToil omiaifH. CMemaHHOe OOydeHHE, MMEIOIIee B OCHOBE JIMYHOCTHBIN
moxo/] B 00ydeHnH, o0iagaeT OOIbIINM MOTSHIINAIOM IS TIOBBIIIICHUS Ka4eCcTBa MPEToaBaHus 1 00y4eHus. Bricime yaeOHbIe
3aBefieHUsT Poccuu BBIOMPAIOT JAHHYIO TEXHOIOTHIO B KAUeCTBE CTPATETHH Ui TPHUBIICYCHHUS WHTEpPECAa ¥ IIOBHIIICHHS
MOTHBAIIMM CTYICHTOB, TEM CaMbIM HHTEHCH(HUIMPYS 00pazoBaTeNbHBIN Tporecc. [laHHas paboTa W3ydaeT BOBICYEHHOCTH M
YIOBIETBOPEHHOCTH CTYICHTOB OHJIAHH KypCamH, a TaKXKe BOCIPUSATHE JAHHBIX KYPCOB B IIEJIOM C TOYKH 3pCHHS O0ydaeMBIX.
JlaHHBIE WCCTEMOBaHUS MOTYT CIYXKHTh B KadeCTBE PEKOMEHAANMI IO TPOABIKCHUIO OHJIIAWH KypPCOB W JIOCTHKCHHIO
3HAYHUTENHHBIX 00Pa30BATEILHBIX PE3YTETATOB.

Kniouesvie cnosa: cmewannoe obyuenue, Moodle, omnaiin kype, y0081emeopenHocniv Cmyoenmos.
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Buluev 1. 1., Fedorov E. A.
DEBATE COURSE FOR ENGINEERING STUDENTS

Nowadays, there exist many approaches to teaching foreign languages in higher educational institutions. One of the key
tasks faced both by students and professors is to choose a teaching method that directly depends on learning objectives. In addi-
tion to professional knowledge, modern engineers should also possess such skills as teamwork, efficient problem solving, critical
and analytic thinking. The paper describes a debate course that is used to teach students the practical skills of public speaking,
develop logical thinking and broaden their outlook in the framework of English for Professional Purposes. Experimental imple-
mentation of this teaching method proved that the debate course has a great potential in training teamwork skills and teaches dif-
ferent approaches to thinking through questioning casual facts. It also develops confidence that is crucial in public speaking.

Keywords: debate, engineering education, foreign language teaching method, argument.

Nowadays, there exist many approaches to teaching foreign languages in higher educational institutions. One
of the key tasks faced both by students and by professors is to choose the teaching method that is relevant and leads
to attainment of learning objectives, i.e. the kind of knowledge and skills that students should obtain in the end of the
course [1].

Along with professional knowledge, the skills of modern engineering graduates include a wide range of com-
municative competences, because an engineer serves global society and should be able to communicate with it in an
effective manner [2]. It means that in an international environment engineers should be able to understand the cli-
ents’ needs, find an optimal solution for an engineering task and explain their ideas to customers. Wherefore, high
level of communicative abilities is among desired learning objectives in language courses for engineering stu-
dents [3].

However, in a typical foreign language lesson, the communicative skills are assigned only secondary roles,
while the foreign language itself, its rules and structures, are the focus of studying [4]. Such lessons can include dis-
cussions, creating dialogues, listening to educational recordings, reading texts in students’ books, learning vocabu-
lary and grammar rules, watching videos or TEDs, writing essays and letters, which helps students develop their
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abilities in four basic areas of language proficiency — reading, writing, listening and speaking. This contradicts the
main goal of engineering students who want not to understand how the language system is operated, but rather to use
the language in their professional purposes.

In view of modern needs of professional engineers, a new solution was proposed by Department of Foreign
Languages, Institute of Cybernetics, Tomsk Polytechnic University. There a debate course aimed at teaching com-
municative strategies was developed and launched in the spring semester of the academic year 2012/2013. Since then
the course was taught to students of ten senior groups, which counts up to 120 participants. In the fall semester
2014/2015 the discipline was extended with on-line components and for the first time offered as a blended course
(On-line part is developed in the LMS Moodle).

Our experience with the debate course proved really interesting and useful. There we got knowledge about
basic concepts of a debate as a formal dispute, including rules and etiquette, a typical structure of speeches and ar-
guments, common areas of argumentation, strategies to track and successfully refute an opponent. The course covers
52 academic hours and includes 8 educational modules. During weekly meetings with our teacher and through unas-
sisted work on the Moodle platform, we have been consistently learning the Lincoln-Douglas debate format. Usually
there was a small portion of theory in class generously supported with discussions, preparatory written assignments,
and disputes that formed the main part of the course. The advantage of the course is access to multiple video lectures
and movie clips that make the process of studying even more exciting.

In the debate course we learned to better analyze speeches, understand logical links and use less time to for-
mulate thoughts. Although most of participating students do not intend to become professional debaters, many at-
tained skills and abilities may be use in day-to-day and professional life, such as:

o tocritically listen to and understand other people’s opinions,
to pose strong questions,
to present ideas in a logical manner,
to support ideas with evidence,
to predict consequences of actions and words,
to outline speeches,
to make quick decisions.

The idea of using a debate technique to teach students foreign languages for professional purposes is of great
interest, because it shifts the focus of learning from linguistic aspects of engineering professions to the skills and
abilities that have become very important for a modern engineer. In addition to obvious speaking practice, an engi-
neering graduate can achieve the following skills from the debate experience:

Analytic thinking: Any debate starts with analysis of a resolution, i.e. topic of the debate. In professional life,
ability to understand the problem correctly is a key to success of the whole project.

Broad outlook in many areas: Preparation for a debate requires substantial reading on the matter under dis-
cussion. This is very useful because engineers need to adjust their projects to the needs of society, i.e. be aware of
various processes occurring in it.

Confident public speaking: The goal of the debate course is a successful public speech. Besides much prac-
tice, this course teaches various strategies and methods of having a successful dispute. Modern engineers have be-
come public figures who often introduce their projects and companies to large audiences.

Teamwork: Debate is a team game, where overall success of each team depends on participants’ ability to
support each other. This skill is of high importance for a graduate of a technical university, because engineers usually
work in large teams.

Tolerance towards opposite opinions: In the debate, game participants are assigned positions irrespective of
their personal points of view. It means that sometimes a debater has to defend a position that he/she personally dis-
agrees with. Besides analytic and critical skills, this approach also teaches tolerant attitude to social and cultural di-
versity and respect for people around you.

Self-organization and self-education: Successful performance in a debate greatly depends on individual
preparation of its participants. Before the game starts, debaters survey the topic and organize contentions, elicit and
prepare evidence that might be used during the tournament. This additionally broadens their outlook and teaches
much-valuable self-organization and unsupervised work.

In conclusion, one would never think that learning a foreign language at university can be fun. Equally, this
process usually associates with learning grammar and vocabulary by rote. The described approach resulted in an in-
tensive speaking practice, free from boring definitions and test routine. It not only offered students an efficient way
to develop desired skills, but also made the foreign language lessons entertaining and motivating.
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Bynyes U. H., ®éoopos E. A.
KYPC JEBATOB JJIA CTYJAEHTOB UH>KEHEPHBIX CHEHHAJII)HOCTEFI

B mactosimee BpeMst CyIIECTBYIOT pa3lNYHBIE CIOCOOBI NMPENOAABAHMS TaKOH MUCIUIUIMHBI, KaK aHTIIMHCKUN SI3BIK, B
BEICIINX O0Opa3oBaTeNbHBIX ydpexkneHusix. OCHOBHOM 3amadelf, ¢ KOTOpOH CTalKHMBAIOTCS Kak oOydarommecs, Tak U
MIPETIOIaBATENH, SIBISIETCS BEIOOP METOMMKH IIPENOAABaHMs, KOTOpasi 3aBUCHT OT Iiefied o0ydeHus, T. €. OT TOro, Kakue MMEHHO
3HAHMS U HaBBIKK HEOOXOIMMO MONy4dnuTh. B pabore packphIBaeTCS aKTyaJbHOCTh TAKOTO CIIOCO0a MPENofaBaHus, Kak Ae0aTs,
LETBI0 KOTOPHIX SIBISICTCS MONyIEeHHE MPAKTHIECKUX HABBIKOB ITyOIMYHOTO BBICTYIUICHUS], PA3BUTHE JIOTHIECKOTO MBIIUICHUS 1
pacmmpenue Kpyrozopa. B pesynprare u3ydeHus JaHHOW METOIMKH NPEMNOAABAHMUS AaBTOPHI IPHIILIN K BBIBOAY, YTO Ae0ATHl ydaT
paboTaTte B KOMaHJE, Pa3BUBAIOT yYMEHHE MBICIHTh KPUTHUECKW, MOABEpras Bce (PAKTHl COMHEHHIO, a TAKKe YBEPEHHOCTS,
HEoOXOJUMYIO JUIS BEICTYIICHUS IIepe]] ayIUTOpHeit.

Knwuesoie cnosa: 0e6amw, UHIICEeHepHoe oﬁpasoeaﬁue, Memoowl npenobaeanuﬂ UHOCMPAHHO20 A3blKA, AP2YMEHM.
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Bokova A. A., Baldysheva D. I.

LEARNING ENGLISH WITH A NATIVE SPEAKER
AS A FORM OF CROSS-CULTURAL DIALOGUE

The authors of the work examine the differences in teaching English between native and non-native teachers of English.
Having analyzing TPU experience in this sphere from the student’s perspective, respective strengths and weaknesses of both
groups of teachers are specified and educational strategies of «mixed» teaching are suggested.

Keywords: cross-cultural dialogue, English language teaching, native speakers, TPU.

In recent years it is considered a good form to emphasize that you study English with native speakers, or at
least you have continuous language practice with foreign teachers. It doesn't allow to lose colloquial skills, it is ex-
tremely useful affects replenishment of a lexicon, and at the same time allows to gain knowledge of techniques, only
available foreign teachers. There is nobody a secret that than more you adjoin to a foreign language in any its mani-
festation: you read the text in the textbook, you write the SMS, you try to understand the instruction to the washing
machine or you listen to dialogue, — more you intuitively grab with that a lexical and grammatical system of lan-
guage, subjects more at you «intuition of language» develops so-called, that easier you remember new words and
rules, the quicker they pass from a passive into an asset.

At Tomsk Polytechnic University, we practice sessions with native speakers. The teacher was hit and in our
group. The experience we felt the process of interaction between the two cultures.

It's been a very interesting lesson, because we were able to not only pass the material according to the curricu-
lum, but also to get acquainted with the culture, life, mentality of another country, ask us all your questions, which
have always received comprehensive replies. Of course, first of all, it will be called if interest to engage students,
depends on teachers, in this regard, we were very lucky with our’s.

All classes are held in a pleasant and relaxed atmosphere, there have been problems in finding a common lan-
guage. This, of course, was very interesting.

English lessons with native speakers give opportunity to plunge into realities of language together with our
foreign teachers. The first «Hello!», farewell «See you on Friday!», any comment of the teacher carrier is an invalu-
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