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WITH PROFESSIONS

Abstract

This study seeks to outline and explain some motivational guides that help
adult learners who already have their professions, in their educational journey.
This category of learners may be already financially independent. What will
actually be a reason for them to gain extra knowledge? What will motivate
them to use part of their working life to be a Ph.D. student? This study first
defines what motivation is, and its use in this context. A search was done. A
questionnaire was sent to university students at the Kwame Nkrumah Univer-
sity of Science and Technology, Ghana. Answers from 368 respondents to the
questions gave a high trend of the interesting outcome. The outlined motiva-
tional guides in this study ran through respondents’ answers on what the ma-
jority of professional workers seek to motivate themselves when they take a
step to gain additional knowledge to what they currently apply at their work-
places. Respondents said learners’ background in previous education should
be checked, focus on courses should be based on real-life issues, and enough
time should be spent on them evaluating and giving them constructive feed-
back. The outlined guides positively raise learners’ mental orientation to attain
an educational goal.

1.0 Introduction

Motivation is defined as an internal or external reason to behave in a par-
ticular way to take action in order to achieve a particular goal by overcoming
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barriers [1]. The person to be motivated would have a reason why he or she is
into taking such a task to accomplish it. An adult learner with a profession is a
person who is older and is involved in a higher learning activity in addition to
a profession he/she does. In Europe, adult learners comprise more than 75% of
part-time students [ 10]. Sometimes such a person may be financially independ-
ent, has a family, or maybe handle so many other obligations in life. How can
this person able to achieve a goal, for example as a Ph.D. student? That is
where motivation becomes very essential.

Motivational guides are mostly influenced by teachers’ support. Other in-
fluences may be the content and activities of the learning procedure, personal
life circumstances, and the surroundings they find themselves [2]. This paper
shall tackle a few of the motivational guides

2.0 Motivation Guides

2.1 Check and consider the background of your learner

Their background may be either they are professionals in Engineering,
health, laboratory technology, or beginners in educational sectors. Profession-
als may have levels of experience and personal goals. If you know such, you
will be able to appropriately choose materials or eLearning materials for them
to facilitate their understanding. Some may be practically good, but theoreti-
cally lacking [3]. Beginners may be slow learners, so they need a different ap-
proach, very basic materials are recommended. Allow more time for them to
present their tasks (in the class section or home task. In presenting a topic to
an adult learner, you would have to allow more time to present their solution.
In class, a 2 to 3 minutes allowance is good for them to assimilate after every
10 minutes presentation before continuing with the next one. For home tasks,
allow more days so they can have enough time to think through and give proper
solutions. [4]

2.2 Focus on real-world solutions

Information given to learners with profession should focus on real-world-
based solutions relevant to the course. If defaulted, it will not offer any practi-
cal value for such a learner. For example, how is an eLearning course going to
contribute to their skill set? Is an eLearning course going to further their ca-
reer? Why should they invest time in the eLearning experience in the first
place? It would be best if they are given a reason to stay motivated and focused.
They can be given scenarios that are visible, with a practical application of
knowledge [5].

2.3 Give them time to explore

Adults are adults. They are almost able to do everything on their own.
They need not be spoon-fed. They should be given instructions on one thing
and allowed to explore the eLearning content in another on their own. This
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encourages them to seek extra training materials and come out with their own
viable solutions to tasks given to them. When such professional learners gather
information autonomously, they are more likely to become lifelong learners
with a constant thirst for knowledge [6]

2.4 Take time to assess them

Enough time for adult learners with professions is very important, espe-
cially for those who are slow learners. It is good for good assessment [7]. This
allows the learner to ask questions that might border him/ her during research.
Teachers are encouraged to give free consultation times to such a learner as
this is a very important part of giving self-confidence to them to even ask trivial
questions. Sometimes during general class, some adult learners with proces-
sion may feel shy or demotivated to ask simple questions bordering them. They
may feel they might expose their ignorance. But during individual time with
the teacher, such questions could be asked and addressed.

2.5 Provide constructive feedback

In pedagogy, the teacher’s feedback to students is a very relevant and in-
tegral part of accomplishing a course. However, such feedback should be very
constructive. Feedback can be destructive if not constructively given, espe-
cially to an adult learner who is already a professional and is just for a theoret-
ical upgrade. Constructive feedback seeks to address a few mistakes or encour-
age accurate results the learner presents in his/her solution in a professional
way. By this, the learner is able to redo and get better results.

2.6 Provide rewards

In dealing with adult learners with professions, rewards are not neces-
sarily in monetary form since most of them may be richer or well-to-do. How-
ever, they could be given printable certificates to show off to their peers or
monumental designs to signify the field of work. This could be enough moti-
vation for them to show their family or keep it for life [9]

Conclusion

Respondents’ answers from this study, when used in the field of educa-
tion, will be helpful for Ph.D. adult learners. The research indicated that most
adult learners with their own professions are hard-working individuals who
want to broaden their horizons or solve everyday problems. This means that
they may need a little help eliminating distractions in order to connect with the
current trend of learning. These motivational outlines can serve as a source of
guidance for teachers, education counselors, and psychologists when handling
clients. The outlined guides, if properly executed, will facilitate the learning
and the aim of Ph.D. adult learners. It is therefore relevant to motivate them to
achieve such goals.

618



Science as a vocation and career

3.0 Acknowledgment

The paper is prepared within the scope of the Tomsk Polytechnic Priority
Programme 2023. The supervisor for the pedagogy is Professor Inga
Slesarenko, an Associate professor at the National Research Tomsk Polytech-
nic University, Russia.

REFERENCES:

1. Jintao Su et al, 2022, A physical education teacher motivation from the
self-evaluation framework, Pergamon-elsevier science Itd

2. De Greef Maurice, Segers Mien, Verte Dominique, 2012, Understand-
ing the effect of training programs for vulnerable adults and social in-
clusion as part of continuing education vol 34 pg 357 — 380, England
Routledge journals, England

3. Kormos Judit, Csizer Kata 2014, The Interaction of Motivation, Self-
Regulatory strategies, and Autonomous Learning Behavior in Different
Learner Groups vol 48 pg 275 — 299, Willey NJ

4. Zoltan Dornyei, Letty Chan, 2013 Motivation and Vision: An Analysis
of Future L2 Self Images, Sensory Styles, and Imagery Capacity Across
Two Target Languages vol 63 pg 437-462
https://doi.org/10.1111/lang.12005[ 05 April 2013]

5. Anh Nguyet Diep, Zhu Chan, Cocquyt Celine, de Greef Maurice, Minh
Hien Vo, Vanwing Tom, 2019, Adult Learners’ needs in online and
blended learning vol 59 pg 223- 253, Adult Learning Australia Inc,
Australia

6. Khait Henry, Vogel Silke, 2022, A self-regulated Learning Manage-
ment System: Enhancing performance, Motivation and Reflection in
Learning vol 19, UNIV Wollongong

7. Safdari Saeed 2021, Operationalizing L2 Motivational Self System: Im-
proving EFL learners’ motivation through a vision enhancement pro-
gram ,Vol 25 pg 282-305 SAGE Publications Ltd, England

8. Fernandez-Toro Maria, Hurd Stella 2014, A model of factors affecting
independent learners' engagement with feedback on language learning
tasks, Routledge journals [ 05 Jan. 2014]

9. Owusu-Agyeman Yaw, Fourie-Malherbe, Magda, 2018, Learning con-
ceptions and priorities of adult engineering students in higher educa-
tion, Taylor & Francis AS,[16 Oct 2018]

10.Urban Kamila, Jirsakova Jitka,2021, Motivation and personality traits
in adult learners, SAGE Publications Ltd, England

619



